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European Care Certificate Train the Trainer Course
Introduction to the Train the Trainer Course
This course has been carefully designed to guide and support experienced trainers to deliver the European Care Certificate (ECC) training package.
This will course will ensure that you are prepared, knowledgeable and fully equipped to deliver the course to support staff.
We will cover:
· Background to the ECC
· How the ECC Learning Outcomes were developed
· How ECC can help employers
· What the BESCLO areas are
· How to use the ECC training pack
· How to get the best from your learners through discussion and feedback
· Looking at each BESCLO area, with an emphasis on attitudes
· Any equipment you will need to deliver this course
· How to support and prepare your learners for the ECC exam
This pack has been carefully written to make it easy to use. The Trainer’s Guidance is laid out in a table format of three columns. 
Timings: The left column is the timings column, which gives approximate times for how long each section will take to deliver. These times are based on an average sized group, of average ability, you will need to adjust these times according to the size of your group, their level of experience both with delivering training and in the Health and Social Care Sector. Remember some of the principles and values of care, the United Nations Convention Principles and other areas may be new to the learners and as such may take longer to deliver.
Equipment: The column on the right, has any equipment that you will require, this is predominantly about which slide you need to be showing and which handout, along with when you need to use the flip chart etc. Thus giving you clear reference to what you need at each stage of the course delivery.
Trainer’s Guidance: This is the middle column, this is where you will find all of the guidance that you need when delivering this course. It tells you what information you need to be giving, along with the Activities, how these are to be completed and what the outcomes are expected from them. 
Important notes regarding the use of this Training Programme
It is only competent professionals who should deliver this training. Trainers need to be aware of the specific needs of the learners, the particular issues of the client group the learners are supporting. 
It is important to recognise that there will be areas of this training where we refer to the employer’s ‘ways of working’ or ‘polices and procedures’. However it is important to understand that not all organisations will have the necessary policies and procedure in place, learners may need support and guidance in these areas.
It is essential that when organisations or employers agree to this training that they recognise there may be a need to develop or upgrade their ‘ways of working’ (policies and procedures) in order that the learners can implement what they have learned on the training course.
Referral of learners to their employer’s ‘ways of working’ (policies and procedures) occurs throughout this training programme. 
Employers need to be aware of the need ultimately to ensure the competency of all social care workers. Trainers will need to be aware of any responsibilities they may ultimately have for the measurement of competency. This Induction programme delivers learning and assesses knowledge. It does not assess competency. Competency is measured through other qualifications
Where the term ‘worker’ is used in this programme, it is also meant to include those people who may not refer to themselves as worker, e.g. adult placement carers or volunteers. 
The terms ‘service’ and ‘setting’ ‘workplace’ apply to any social care setting where ECC is required.

Assessment
Whilst you are delivering the training as a trainer you will need to use your skills to constantly assess whether the individuals understand the areas covered. You will be able to do this through observation of activities being completed and through questions and answers as you move through each section of the training.

Remember that you can use examples/scenarios etc from your own experience to support the individuals in their learning. Examples from your sector and your country will help the individuals to understand more clearly.

When the learners have completed this training, they will have the knowledge and understanding to go on to complete the ECC exam. You will have to make arrangements prior to the start of your training about your learners taking the exam. 

The exam can is available in two formats these are:

· Online exam

· Written exam

To arrange for the exam, in either format, you will contact your Delivery Partner who will be able to support you to organise for the exam to be taken at the end of the training.

Remember the exam is a multi-choice exam and it must be completed in exam conditions, it is essential that you remind your learners about ensuring that they not only participate in the training sessions but that they also read all of the handouts carefully and complete any of the additional activities that are included in the pack. 

It is a combination of the delivered learning, completing activities and exercises on the course, and in their own time, reading all the handouts carefully, checking for their organisation’s ‘ways of working’ (often known as policies and procedures) and speaking to their manager or colleagues that ensures the learner has gained all of the knowledge and understanding to complete their ECC exam successfully.

Self Assessment: Trainers MUST complete the Self Assessment Form (appendix SAF) ) at the start and at the end of this session, this will help them understand the benefits of using it with their learners. This is a way of promoting the individual taking responsibility for their learning.
We also include a self-assessment form for the learners to complete at the start of their course and at the end following the same format as this training.
House keeping and ice breakers
 We have not included in this training the house keeping, ground rules and ice breakers. This is because we have included it in the ECC trainer’s pack and feel that as competent trainers you will have a clear understanding of these requirements such as:
· Setting the ‘house keeping’ guidance (by this we mean, time keeping, toilets, fire exits and break times etc) instructions at the start of a session.
· Agreeing ‘Ground rules’ with the learners, which should include; confidentiality, time keeping, respect etc.
· Ice Breakers. If you have a group of learners who do not know each other you may wish to have an icebreaker at the start of the training so that learners can relax and get to know each other. Most trainers have a range of ice breakers that they use, there is an example included in the ECC trainer’s pack.

Starting the Train the Trainer course
Through the following ‘trainer’s guidance’ for the Train the Trainer course we have referred to the learners on this course (the trainer’s) as ‘trainers’ and the ‘learners’ are the individuals who they will be training.
Suggested timetable for this course
We recommend this Train the Trainer course be delivered over at least two sessions, this would give learners time to process the information and be able to ask questions etc. However the timings are based on a cohort with limited knowledge, understanding and experience of the ECC and with an average group size of 10 to 15 trainers. There fore if the group size were to be reduced and trainer’s knowledge, experience etc of the ECC to be increased the timings could be reduced considerable and this delivered in one day session.
A possible timetable for a two session course is included below:
	Time
	Subject area

	DAY 1


	9.00 to 10.25
	House keeping
Introductions
Self Assessment form 1
Background to ECC etc

	10.25 to 11.15
	BESCLO 1

	11.15 to 11.30
	Refreshments


	11.30 to 12.00
	BESCLO 1

	12.00 to 12.30
	BESCLO 2

	12.30 to 13.30
	LUNCH


	13.30 to 14.30
	BESCLO 2

	14.30 to 15.20
	BESCLO 3

	15.20 to 15.35
	Refreshments


	15.35 to 16.15
	BESCLO 4

	16.15 to 16.30
	RECAP  Questions and Answers

	DAY 2


	09.00 to 09.50
	BESCLO 5

	09.50 to 11.00
	BESCLO 6

	11.00 to 11.15
	Refreshments


	11.15 to 12.15
	BESCLO 7

	12.15 to 13.15
	LUNCH


	13.15 to 14.15
	BESCLO 7

	14.15 to 15.10
	BESCLO 8

	15.10 to 15.25
	Refreshments


	15.25 to 16.30
	Recap, Question and Answers
Self Assessment 2 Completion
Evaluation Form






	Background to the ECC


	Timings
	Trainer’s Guidance
	Equipment

	15 minutes














































































20 minutes
	The European Care Certificate (ECC) was developed as a basic entry certificate in the care sector through an initial Leonardo Da Vinci project from the European Commission from 2006 ending in 2008. 
It is awarded after passing an exam. It was expanded to include more member states by a second LEONARDO project, which ended in September 2011. 
We are now (2012-2014) on our third LEONARDO project - Not Patients but Citizens With Rights - which will produce an ECC training programme for workers and a course to 'train the trainers' to deliver this new training based on the principles of the UN Convention on the Rights of People With Disabilities. 
The ECC provides employers with evidence that the holder of the Certificate has demonstrated that s/he understands the basic knowledge required to work safely in the care sector. The learning outcomes can be delivered through work-based training, or through a single short course or as part of a larger and/or longer course. 
How can the ECC help employers?
    Recruitment and Retention of new staff:
Offering the completion of the ECC as part of a new workers initial training, this is attractive as it is transferable across EU countries and is a recognized standard and they will have evidence of achievement. Staff who are well trained and motivated stay longer in an organisation.
    Improving quality of the work of their staff: Employer’s from countries who do not have entry level training systems can see that the learner has completed the BESCLO and had that knowledge assessed. Knowing that all new workers have completed the BSCLO and attained the ECC ensures that there is a clear base line in the knowledge of the whole staff team, providing an excellent foundation to build additional skills and qualifications upon. 
BESCLO: The Learning Outcomes were developed by the 8 organisations working together from 6 different European Countries. These are called Basic European Social Care Learning Outcomes (BESCLO). 
There are no requirements about how you gain the knowledge of the Learning Outcomes - to get the Certificate you just have to show that you have the required knowledge and can apply it to situations you are likely to meet in care work
The Certificate is awarded by the Lead Partner organisation in your country (or in the country where you are now working) and records your personal details and the date you passed the ECC exam. You can show the Certificate to any employer and they can see what it is that you know.  Your name is recorded on a central database of people holding the ECC based in Brussels as a protection against fraud and the employer can check this if they wish. 
BESCLO areas
1. The values of social care
2. Promote life quality for individuals you support
3. Working with risk
4. Understand your role as a worker
5. Safety at work
6. Communicating positively
7. Recognise and respond to abuse and neglect
8. Develop as a worker

Activity
Using handout 1 to 3, and ask the trainers to read through each BESCLO area individually, then discuss with the trainer next to them the content of the BESCLO. Asking each other:
Are there are any areas they are surprised to see in the BESCLO?
Are there any areas that they think are missing from the BESCLO?
Are there any BESCLO areas that they think may be difficult or harder to deliver?
List these on flip chart, and return to thee at the end of the TTT course.
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Handout 1, 2 and 3

List on flip chart, areas missing, areas surprised and areas of difficulty




	How to use the ECC training pack


	5 minutes
	Each session has detailed lesson plans, trainer’s notes, PowerPoint slides and accompanying handouts that can be photocopied.  The pack gives  you, the trainer, all the information needed to run the sessions.  
It is recommended that the group of learners does not exceed 15, as the discussion/feedback would then be likely to take more than the allocated times. 
 
A group of less than four people may restrict discussion and interaction.  It is of course recommended that trainers adjust programme timings to cater for size of the group. The timings have been calculated on an average group size of 12 -15.
Many of the sessions could serve as useful training updates for existing staff too.   

	Slide 9

	How to get the best from your learners through discussion and feedback 


	 5 minutes
	There are activities/exercises throughout the training pack, which are designed to enable learning, which require the learners to think things through themselves or to exchange and discuss ideas with others. 
As trainer you will need to decide the size of group that is appropriate to the situation and the way in which feedback is taken. 
The key is to use a variety of methods to keep the material fresh and maintain the learners’ interest and motivation.     
Some different ways in which learners can be divided up into discussion groups are:
· Ask learners to work in pairs with the person next to them.  
· Go around the room giving each person in turn a number, which becomes their group number. 
· Ask learners to find a specified number of people that they don’t know.  
· Ask learners to make notes on their own. 
· Give learners a specified time to go and seek views from others inside or outside of the service that they work in.   
Some different ways in which feedback can be taken are: 
•   Groups write and / or draw pictures to summarise their discussion on large poster size paper with is pinned to the wall. The group then answers question about what they have written or drawn.  
•  Groups or individuals write each idea on a Post It or slip of paper, which can then be stuck onto larger paper on the wall or floor. This method also enables ideas to be moved around and grouped together easily. 
 •  Individuals can move physically to different parts of the room or on a line continuum to show their support for an idea or proposal. 

We have looked at the training and divided the training pack into BESCLO areas, rather than time slots e.g. day 1, day 2 etc. However you will see that I have included timings in the ECC training pack, these are to act as a guide and will change dependent on the size and abilities of your group of learners. 
You may decide to deliver the ECC course one BESCLO area at a time, however you must remember that some BESCLO areas will take longer than others as they are more detailed and have more knowledge to cover. 
 
We would recommend that you allow additional times for the BESCLO areas that may be very new to the learners, especially those that may include new attitudes and new ways of working. The new principles can take additional time to get established.
Remind the trainers that we have also included two scenarios at the end of each BESCLO area, these scenarios help draw all the BESCLO areas together. The scenarios are linked and about the same two people. These can be used to help summarise what each BESCLO area has covered, this gives them opportunity to go over any areas of difficulty or to emphasise any points.
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	Equipment needed to deliver the ECC training course


	1 minute
	The course has been designed with clear timetables of each day, information regarding slides and handouts to be given, which are supplied in the pack. However you may need to do some photocopying in preparation and possibly 
Some cutting of handouts for specific activities. A list of the requirements is included in the Training pack.
You will also need:
•  Flip chart and marker pens  
•  PowerPoint/OHP 
•  “Post-it” or small pieces of paper that can be attached 
Some exercises may require the use of larger paper or hand-outs to be cut into slips or strips prior to the training day.


	

	BESCLO Area 1
The values of social care

	25 minutes
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5 minutes
	We are now going to look at each BESCLO area in turn thinking about any problems, issues or particular points that need to be made covering each area.
BESCLO 1 covering:
· Understand the need to promote the following values at all times: individuality, rights, choice, privacy, independence, dignity, respect and partnership.

These ‘principles of care’ are often easy to agree in principle but sometimes harder to put into practice. This is because they are about having an underlying principle and attitude of ‘enabling’ an individual to do things and not ‘caring’ for the person thus doing things for them.

Activity
In small groups think about these ‘principles of care’, ask each group to read the Ellie (will need to change names to Country appropriate) scenario and answer the questions:
· Is this acceptable?
· What else could Mary do?
· What if there is nowhere else to store materials?
· Is Ellie being treated with dignity and respect?
· What would you do if you were Jane?
Then ask each group to come up with at least 1 example or scenario, which demonstrates the importance of the ‘principles of care’. These will then be fed back to the whole group. 

· Understand the need to promote equal opportunities for the individual(s) you are supporting.
· Understand the need to support and respect diversity and different cultures and values.

These two learning outcomes are also supported by the United Nations (UN) Convention Principles. In some countries these principles are only just becoming established. It is important that you recognize this when delivering the training, as you may need to spend additional time on this section.
It is important that you as the trainer have a real feel for the activities that you are going to be asking your learners to under take.

There are eight guiding principles to the UN convention:
1. Respect for inherent dignity, individual autonomy including the freedom to make one's own choices, and independence of persons
2. Non-discrimination
3. Full and effective participation and inclusion in society
4. Respect for difference and acceptance of persons with disabilities as part of human diversity and humanity
5. Equality of opportunity
6. Accessibility
7. Equality between men and women
8. Respect for the evolving capacities of children with disabilities and respect for the right of children with disabilities to preserve their identities

Read handouts 5 to 7 which give more detail and show the difference between the medical and social models of disability.

Activity 
Handout 8
In small groups:
This is Activity 1, of the ECC Trainer’s pack. 
Using handout 5 to record your answers. Think of 3 ways in which the UN Documents could make you do things differently in the future with regard to promoting social inclusion of people with disabilities.
When all groups have completed, share the answers to the whole group.
 
Each Country will need to add in additional information here about the legislation and guidance that supports the principles of care 

Activity
Using the ECC pack ask the in trainers small groups to look at Activities 2 and 3, ensuring they are aware of the types of answers that they will wish their learners to complete.
Looking at the ECC Trainers pack Activity 4 again ensuring they understand the differences between the medical and social model of disability.
Discuss what would be good answers to these activities. 
Complete Activity 5 together, finding out where your learners will be able to find additional information about equality and inclusion.

It is essential throughout this section that the trainer clearly establishes that these principles underpin everything that we do in social care. They are the foundation of support services. It is also important to remind trainers that these principles apply to people with all levels of ability, not just those who are more able but also to those who may have complex needs, limited communication and other disabilities.


Where they may find a gap between the UN convention principles, the ECC ‘principles of care’ and what is actually happening in services, then being aware of the gaps is essential. Take small steps to close the gap, ask the individuals who they will be training, what they can do individually and working together with other like minded people to make the changes happen. 

We are equal
This section covers Prejudice, Discrimination, Oppression and Multiple Discrimination. It is important that you get across  to your learners how each can lead on to the next. Using the examples in the ECC training pack.
Prejudice: An employer has prejudiced ideas that all people who use a wheel chair have a learning disability.
Discrimination:  the employer then discriminates against Mr Jones, a wheelchair user, by refusing to interview him despite him having relevant experience etc, because he uses a wheel chair therefore he will not be clever enough to do the job because he will have learning disabilities.
Oppression:  When people like the employer have prejudiced views and discriminate against individuals such as Mr Jones the wheel chair user. Then other people who use wheel chairs find they are finding it difficult to get employment because of the prejudiced views against them.
Situations such as this can happen when people develop prejudiced views, that are usually based on NO facts what so ever. Other examples may be:
All people who have mental health issues will be constantly off work, all working mothers are unreliable as employees as they want to take time off all the time to be with their children, all travellers are a nuisance leaving a mess where ever they go, etc. Some of these examples are of group discrimination, where those prejudiced views have put individuals into a group and presumed everyone in that group is the same.

There are many ways in which people have prejudice views and end up being discriminatory however it is your role as the trainer to help the learners to understand that this is not an acceptable way of working.

Activity 
Have a look at the Activity 6 and 7 in the ECC trainer’s pack. 
As a large group discussion, can you think of an example or scenario that demonstrates prejudice, discrimination, oppression in your country or that may happen with the individuals that you support?

· Understand the importance of confidentiality.
· Understand the limits of confidentiality.

Remind people of the importance of confidentiality, looking at ECC Activity 8 and 9 so that the trainers are aware of what is expected of their learners. Ensure that learners understand the importance of confidentiality and respecting confidentiality of the individuals who are being supported. In some areas there can be a culture of not including the individual but only speaking to the family carers. It is important that your learners understand the principles of confidentiality, therefore as trainers you may need to take extra time over this section.
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Handout 4
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Handout 5 to 7


Handout 8















Refer to
ECC Trainer’s pack Activities 2,3,4 and 5 
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Refer to ECC Trainer’s pack Activities 6 and 7
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Refer to ECC Trainer’s pack activities 8 and 9




	BESCLO 2. Promote life quality for the indviduals you support


	Timings
	Trainer’s Guidance
	Equipment

	5 minutes




















20 minutes
	The Learning Outcomes of this section are:
· Understand the importance of finding out the history, preferences, wishes, needs and abilities of the individual(s) you are supporting.
· Understand the need to make sure that everything you do is based around the individual(s) you are supporting.
· Understand the need to enable the individual(s) you support to control their own lives and make informed choices about the services they receive

These learning outcomes are possible areas that may be new to the support workers that your the trainers will be training, it is therefore important to ensure the prinicples of person centred support are clearly established with  them. In order to do this commence with this activity:

Activity
Ask the trainers individually to note on a piece of paper; What it is that makes them happy?
Allow a few minutes and then ask people to share some of their comments. Making a composite list on one side of the flip chart, everyone’s will vary but there will be similarities.
Ask them to think about someone who uses support services, someone who is in the setting that they work in or have worked previously; What makes that person happy? Making notes.
Asking for feedback, making a composite list on the opposite side of flipchart.
In a general whole group discussion, discuss the differences, Are there any? Should there be any?
Facilitate the discussion to result in the realisation that there should not be any differences in a fair and equal world, the things that make us happy are the things that give us a quality of life.

The realising that you can and must put the individual, who is in receipt of the support, at the centre of everything that you do as a worker is a big change for many organisations. 
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Paper and pens for each person

Flip chart and pens
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15 minutes
	Many individuals have been living in large institutions, often for many years, where they have never had the opportunity to make choices, and decisions in their life. Any decision about their care and support needs would be made by the institution that they lived in and would be based around the needs of the staff, the service and perhaps their care needs, but always following the medical model of disability.

The change from this set up takes time and usually happens in small steps, you will find that when you deliver the ECC training pack you will have staff from organisations at various stages of development moving from the older ways to the new person centred ways. 
It is important that the trainers on this TTT course can understand this.
The journey from one to the other can be difficult however the outcome will be positive for example:
Many years ago children with disabilities were cared for in large institutions on wards, where the children were kept in cots, the rooms were painted white, and the bedding etc was white and there would be little, if any, stimulation for the children. There was a change to having bright colours on the walls and furnishings, with toys and staff interacted with the children to stimulate them. To begin with these changes this was a shock for everyone, including the children, however they and the staff quickly adapted to the changes and the stimulation brought about developments in their learning of skills and behaviours.

However it is important to remember that if an individual has never been given the opportunity to make choices in their life, they may find it difficult when they are given the opportunity. Often it can be difficult for them to adapt to this change. Sometimes initially they do not wish to make choices, a step-by-step approach can be used with this, just as you use this approach with changing services. Starting with ensuring individuals make basic choices in their everyday life such as; what clothes to wear, what food they eat and drink, what time they go to sleep and get up in the morning and the activities they do during the day time.

Person centred working is about having the individual at the centre of the planning of all their support needs. In doing this you take accounts of all aspects of their life: History, background, employment, educational needs, health needs, abilities, needs, wishes and aspirations, preferences, religion and culture, housing, political views, social life etc. 

In putting a person centred plan together support staff would talk to the individual, their family, friends, advocates and workers etc. To build a picture of the individual’s life and what they wish to achieve and aspire to and what support they need to do this.

Activity 
Using the activity 11 in the ECC training pack, spend time working in small groups completing the handout, this will help you to understand what you will want your learners to come up with when they complete this activity. It is important when asking your learners to complete this activity that they can see the clear links between values and principles of care and how they support person centred working.

There may be some Countries who feel they need to add in additional information about Person Centred Working for both the train the trainer course and delivering the ECC course, if that is the case this needs to be added here. 

Active Support
This is also a new way of working in some areas, so additional time may need to be spent on this section to ensure understanding.
Active Support is about breaking everyday tasks into small steps so that each individual can participate, whatever their abilities.

Activity
Working in pairs complete this activity. Deciding how you would respond in this situation. Remind the trainers it is essential that they answer honestly.
When the pairs have made their decision, feedback to the main group the decisions, recording on the flip chart the scores for each response.

The ideal response is 6 unless one of the individuals had a condition that required food at a set time, which is not included in the scenario. You may add a comment that if the individuals were very hungry to have a drink and biscuit or snack until the food was going to be ready. Following the philosophy of Active Support, you would always involve individuals in the daily tasks and routines and work hard to find ways you involve people even when their abilities may be limited.

It is important that the trainers encourage their learners think creatively about involving the individuals that are being supported in their daily activities.

Activity 
Look at activity 13 in the ECC training pack asking the learners to come up with some suggestions.
This will help the trainers to understand what they need to encourage their learners to do.

The impact of not working in a person centred way is the downward spiral on slide describing the headings in each box on the slide. 
Part of the work for your learners will be to reverse the spiral.
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Handout 9






















Handout 10 and 11
Flip chart and pens



















Handout 12 (ECC pack activity 13)
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	BESCLO 3. Working with risk
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10 minutes
	The Learning Outcomes for this section are:
· Recognise that the individual(s) you support have the right to take risks.
· Identify the main principles involved in risk assessment.
· Be aware of the dilemma between enabling service users to take risks and ‘duty of care’.
· Understand own responsibilities in relation to managing risk.
· Know how to inform the relevant people of identified risks.

This is is another area which may be new to your trainers, their learners and the organisations that they work in. The trainers who will completeing this Train the Trainer course need to be confident in their knowledge and understanding so that they can delvier with confidence to their learners.

The first part of this training covers ‘Duty of care’ which is about having a duty to ensure that the individual you are supporting does not put themselves in danger, others in danger or you in danger. 
This is fairly straight forward however it can cause difficulties in a service when the individual being supported is making choices that may put them at risk of potential harm physically or emotionally.

Activity- in 4 small groups
Look at the scenarios in the handouts, which outline some activities that the individuals that you support are wishing to do. Initially ask each group to look at one activity, answer the questions which are:
What are your thoughts about this? 
What would you do?
What is your duty of care?
Then ask one person from the group to read out their scenario and another to feed back their answers. Facilitate group discussion about the dilemmas between duty of care and risk.
In the scenarios you can introduce a way of gauging how risky an activity is by completing a risk assessment. However you must promote that individuals need to have the opportunities to take risks, a risk assessment can help find ways to reduce the risk.

Activity
Using the previous example ask the group what their fears would be about the activities in the scenarios taking place? List on flipchart their responses. As it may be that some staff are worried that if risks are taken and things go wrong that they may lose their job. It is important to reassure staff that their main focus should be the support of the individual ensuring they maintain their responsibilities with regard to ‘duty of care’ whilst still empowering the individual to live a full life, which will include taking risks just like the rest of us.
 

Also point out that sometimes you can have situations where the individual and the service providing support are all in favour of something taking place, that may appear a little risky. However the family of the individual does not agree and is very much against the activity occurring. Despite the fact that you may have complete a detailed risk assessment etc.

We have covered some of the dilemmas regarding duty of care versus the individual taking risks and we have mentioned the dilemmas where the family may not like the risks being taken. However there may also be situations where the dilemma is linked to the service being provided.

Activity
As a whole group discuss what you would do in the following situation:

Christine is living in a residential setting, which she shares with 2 other ladies. Christine is in her mid forties and has Multiple Sclerosis she needs a wheel chair to get about along with support with her daily living. Christine is very interested in animals and has been for many years. She has recently found out about a Horse Riding Centre for disabled people, she has had her name on their waiting list for a couple of months, they have called to say a place is now available. You have completed a Risk Assessment with Christine and you are both happy that Christine will be fine and the risks are minimal providing there is a member of the support staff with Christine when she attends the sessions. Christine is really looking forward to going. However when the staff rota is being written the Service Manager states that Christine cannot attend the Horse Riding as there is no funding in the budget for staff cover whilst she goes horse riding.

Facilitate a discussion in the whole group, asking them what they could do in this situation and list on flipchart any suggested solutions.
The aim of this activity is to ensure that the trainers recognise the wide range of conflicts that can occur and that they focus on the individual’s wants and needs along with learning to think creatively to solve problems. Reminding them that in the end they are not alone and if they have concerns they should speak to colleagues or their line manager.

Risk and Risk Assessment
This is an area that can often be very focused on safety and not about the needs and wishes of the individual. Emphasize to your traininers that they need to get across to ‘their learners’ the basic understandings of a risk assessment. Risk assessments are about looking at the potential impact and consequences of an activity, looking at ways to reduce the risks so that the activity can take place with minimal risk of harm.

Activity
Look at the risk assessment exercise, explain to the trainers how this works, ensuring everyone is confident in completing the activity with their learners. Remind them that when completing this activity, their learners can get a bit too involved about the levels of impact, it is important to have a time limit on decisions when doing this activity. Allowing the learners to get into debates about the impact and likelihood of a hedgehog being harmed when crossing the road is moving away from the point of the activity. The point is to help them to understand that thinking about the likelihood and impact of an activity is important and when either or both score high you need to look at ways to reduce them, thus reducing the risk.

 Complete this section by remind them to cover the importance of recording and reporting decisions about risk.
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ECC trainer’s pack Activity 19/20

	BESCLO 4 Understand your role as a support worker.
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	The Learning Outcomes for this section are:
· Understand the value and importance of working in partnership with unpaid carers / advocates / significant others. 
· Understand the importance of good teamwork.
· Understand why it is important to follow policies and procedures, legal frameworks and the aims and objectives of the organisation you work for.
· Understand the responsibilities and limits of your relationship with the individual(s) you support.
· Understand the need to be reliable and dependable.

It is important working in any service to know and understand what your learner’s role and responsibilities are, this section takes you through areas that will influence these.

The aims of the first 2 activities  (activity 23 and 24) in this section are to remind your learners of their role and of how a lot of their role is about working with other people. Activity 24 which is about drawing a circle of support for an indivdidual using a service. This shows clearly how many people out side the individuals family are often involved in their lives and are people that as a support worker staff may come in to contact with and work with.

They may also find that as support workers they are also become ‘change agents’. By this we mean that when they have completed your ECC and embraced the principles of care and support that they may be the ones who are aware of newer ways of working. 
They may find that there are still many staff that still work using the medical model of disability and are solely focused on ‘caring’ for the individuals. When this is the case they may be involved in facilitating a change in your organisation, but this may cause difficulties and your learners will need to be aware of this possibility.

Activity
It may be beneficial for you as trainers to complete ECC Trainer’s pack 25 and 26 to help understand the changes that have and continue to occur across services in health and social care. Working in small groups complete the handouts. The aim here is to increase awareness of how services are changing especially in the attitudes to those who are receipt of services.

Activity
In groups think about this scenario and what could you do in this situation?
The aim of this activity being to raise awareness of the difficulties of working with other staff that may have older ways of working and resistant to change. As a group together they may come up with suggestions of how to manage these situations. However if the other staff are encouraging bad practice or unsafe practices then this must be reported to a line manager or supervisor

It is important to be aware of the differing legislation and where your Country is in adopting new legislation etc. For example your learners may have completed the ECC and are working at empowering an individual that they support to make decisions in his/her life when the legislation clearly states that the individual’s parents have the rights to make decisions for the individual.
Add in any local legislation or examples that are country specific here.

Looking at slide 22, shows how Country specific laws and legislation relate to Local Government legislation and guidance, in turn this influences the organisation’s ways of working, which impacts on the job description, roles and responsibilities along with the care pans for each individual that the learners work with all impact on how they do their job. 

Working in partnership with colleagues and other professionals.
When working with fellow professionals learners must:
· Observe professional boundaries (do not try to do someone else’s job!)
· Share information on a ‘need to know’ basis
· Do not let how you feel about the professional affect your relationship with them
· Don’t collude to exclude the individual/s you are supporting

It is vital for your learners to think about the role of families, friends and advocates in relation to the lives of the individuals they are working with. Even if they are working with individuals who have little or no contact with families, the notion of family and friendship is still important. They could find themselves trying to promote contact with families and friends for the sake of the individual they are supporting, as they want to re-establish contact. Or they might find themselves having to work with the fact that an individual feels animosity towards, or feels abandoned by and at a loss in relation to their particular families.
 
Working with individuals
We have covered a lot in the earlier sections about the importance of working in a person centred way, and ensuring that the values of care underpin everything that a worker does. However you also need your learners to think about their relationship with the individual who is being supported. When a worker is working closely with an individual each day or each week, it is easy for the individual being supported to start to see the worker as a friend. However it is essential that the worker maintains a professional relationship with the individual they are supporting. You do not have to have a brusque manner you can still be friendly and chatty but must also be clear about the boundaries of your relationship.  

Teamwork
The section on teamwork is just about emphasis on the importance of it and how teamwork needs to be worked on to be effective. As a trainer you may have an activity that is a good one about team work, you could insert this here.

Being a good team member should not be confused with covering up errors that may occur or mistakes of others who are not doing their job properly. A good team learns from each other and has good open communication across all roles.

Importance of being reliable and dependable
 As I am sure all trainers know that being reliable and dependable is essential in any role but particularly in the health and social care sector. This is because individuals are relying on you for their support.
	




















Activity 23 and 24 in ECC trainer’s pack
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	BESCLO 5. Safety at work.
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	The Learning Outcomes for this section are:
· Know how to safely store and dispose of substances and articles that are harmful to health.
· Know how to assess risks in relation to moving and positioning people and/or objects.
· Know safe moving and positioning techniques in relation to people and/or objects.
· Know how and what you are not allowed to do in relation to moving and handling at this stage of your training. Guidance example: You must not use moving and handling equipment until you have been trained to do so.
· Understand how to promote fire safety in your work. 
· Know what to do in response to illness or accident.
· Understand basic emergency first aid techniques.
· Understand what you are not allowed to do in relation to emergency first aid at this stage of your training. Guidance example: You must not attempt to undertake any emergency first aid that you have not been trained to offer.
· Understand the main routes of infection.
· Know how to prevent the spread of infection.
· Know how to wash hands properly. 
· Understand how to keep workplaces secure.
· Recognise possible risks to your personal safety and well being in your work, and the safeguards required to minimize these

This section is focused on ensuring the safety of the individuals who are being supported, the workers and others.  When focusing on this section each area is goverened very strongly by Country, Regional  and Local Legislation and Guidance. It is therefore essential that each section has clear guidance about the requirements in the place where your service and the services of your learners are based.

It is essential for each of these sections that the trainer understands the country, regional and local legislation and guidance regarding each health and safety area covered in this pack. Therefore information covering these areas needs to be in an understandable and accessible format to ensure all workers can understand their role and responsibilities

It is also important to remember that the guiding principles and values of support still remain underpinning all the work that you do, including anything relating the health and safety in the workplace. If a worker is supporting someone and infection control, first aid, fire safety etc is particularly relevant that all of the work around this should still be completed following the principles of care and working in a person centred way.

Substances hazardous to health
As mentioned above it is essential that the specific legislation relating to substances hazardous to health are included in this section. It is important that you as a trainer make sure that you make the legislation and guidance understandable for your learners. This may mean that you have to prepare some notes that help explain exactly what the legislation means to the worker. Health and safety regulations have a reputation for being very wordy and written in a complex way. It is your responsibility to ensure that your learners leave your training session understanding what their role and responsibilities are in each of these areas.
Here you need to put in the laws and guidance in your country, region and locally

Ensuring that your learners can complete Activity 29 in your ECC trainer’s pack

Moving and Positioning
Moving and positioning involves transporting or supporting loads by hand or by	bodily force. Many people hurt their back, arms, hands or feet. One bad	
lift can cause injury and cumulative damage can build up over time even with lighter loads.	
Here you need to put in the laws and guidance in your country, region and locally 

Ensuring your learners take time to complete the Activities 30 and 31 in the trainer’s pack will help ensure that as well as knowing what they can do they are also aware of what they MUST NOT do.


Fire safety
You need to be clear about the role and responsibilities of your learners in the event of a fire emergency. If they are not sure they need to discuss with their line manager what is expected of them in the event of such an emergency occurring.

Here you need to put in the laws and guidance in your country, region and locally

Asking your learners to take time to complete activity 32 which is to complete a plan of their workplace and mark all exits, fire doors, fire fighting equipment, telephone points, emergency exits etc and to think if a fire were to start how they would exits the building. This is a very useful way to raise their awareness of fire safety in their workplace. 
Slides 32 to 43 take you through basics of fire safety with your learners.
However you will need to check that all of the country, regional and local guidance and legislation are covered.

What to do in the event of a sudden accident or illness
Accidents can happen anywhere and to anyone. Many are preventable and can be as a result of someone being careless or unaware of hazards. The common accidents are slips, trips and spills. So where a person slips over, trips over a rug, spills a drink etc could cause a burn or scald or injury from a fall. But what will make it easier and better for everyone will be if your learners know how to respond to an accident or sudden illness. However as a trainer you need to ensure that they are clear about what their limitations and responsibilities are when dealing with an emergency.

Activity 
With the group as a whole complete Activity 33 in the ECC trainer’s pack, which is making a list of all of the potential accidents or emergencies that you think could occur in your workplace and whether they would be minor and ones which would be major. Making a list down each side of the flipchart.

It is essential that your learners know what their roles and responsibilities are with regard to dealing with sudden accidents and emergencies.
Here you need to put in the laws and guidance in your country, region and locality.

Basic First Aid Techniques
In this section we cover the Basic First Aid techniques through the range of handouts supplied in the ECC trainer’s pack.
It is essential that you emphasize to each of your learners that they take the time to go through the handouts in detail ensuring they have understanding of each area and what to do were an emergency to occur.

Some organisations have ‘ways of working’ (policies and procedures) that require all staff to complete specific training around basic first aid. They must be aware of their organisation’s requirements.

Activity
Make sure that the trainers have looked at the questions in ECC training pack activity 35/36 and know what the answers are as it is these sorts of questions that will ensure their learners are able to complete the ECC exam.

Here you need to put in the laws and guidance in your country, region and locality relating to Basic First Aid. 

With regards to the requirements of the ECC you must have knowledge and understanding covering:

· What to do if an individual is unconscious?
· What to do if someone is not breathing?
· How to contact the emergency services?
· How you can put someone into the recovery position
· What to do if an individual is bleeding?
· What to do if an individual is choking?
· What to do if an individual has a seizure?

To help with your learner’s understanding about what is expected from them you can use the completion activity 35 and 36 which will help consolidate their knowledge and help them relate this to specific situations in the workplace.

Infection Control
When groups of people live together, infections can spread very easily. How often has someone in your family or your workplace gone down with a cold or flu and within a few days has passed it on to someone else? Infections that can be spread from one person to another are described as communicable infections. Infections can be spread in a variety of ways and it is important that your learners understand this to ensure that they work safely.
There will also be legislation and guidance that they need to adhere to, so you need to ensure they understand their responsibilities etc.

Here you need to put in the laws and guidance in your country, region and locality

The slides in the section cover how infections are spread and the handouts also give ways of preventing infections from spreading.

Security
Taking responsibility for maintain a safe environment is not only about safety inside the building but also about ensuring that the building and property are secure from intruders and other possible dangers.

This could include measures or devices such as:
· Having burglar alarm
· Window locks
· Secondary locks on doors or windows
· Separate reception area with secure door (enabling identity checks)
· Door chain
· Secure code entry or camera to building
· Security lighting
· Ways of working for checking Identity of visitors
· Clear procedures for securing building at night, when leaving and when in the building

It is vital that not only your learners but also that the individuals they are working with understand the importance of security along with other aspects of health and safety.

Here you need to put in the laws and guidance in your country, region and locality

Personal safety and well being
There may be situations in the job role of your learners that their personal safety is under threat.
This could be because:
· They are a lone worker
· They have to handle valuables (visiting the bank depositing or collecting money)
· They could have an accident or injury
· They may be at risk of infection
· They are working with individuals who may have challenging behaviour 
· They are using equipment to support individuals e.g. hoist, wheelchair etc 
They need to be aware of these risks and ensure that they take precautions to ensure that they are not harmed in any of these situations. They must also ensure they follow their organisation’s ‘ways of working’ (policies and procedures)

Here you need I put in the laws and guidance in your country, region and locality regarding security

Remember it is important in all areas of security to think about the risks involved and ways to minimize risks e.g. to keep a home secure you will have locks on the doors, to minimise the risk further you may also have locks on the windows, reducing risk further you may also have a burglar alarm fitted! Thinking about risk assessments and minimizing risks can help keep an individual and their home safe and secure.

	












































































Handout 20  Activty 29 ECC trainer’s pack








Handout 21 and 22
ECC trainer’s pack activity 30 and 31
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Handout 23 and 24
ECC Trainer’s pack Activity 35/36
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	BESCLO 6 Communicating Positively
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	The Learning Outcomes for this section are:
Know what motivates people to communicate.
· Recognise the main barriers to communication.
· Understand how behaviour is a form of communication.
· Understand the basic forms of verbal/non-verbal communication and how to use these in your work.
· Understand how to use touch to promote communication.
· Understand when touch is not appropriate.
· Know how to record information that is: understandable, relevant to purpose, clear and concise, factual and checkable. Guidance: Where information is written, it must be legible. Where information is recorded on tape, it must be audible.
· Understand the importance of, and your role in, record keeping.

The introduction to this section which is all about communication is the same as the introduction to the ECC training pack as this information is an important introduction to covering this section.

Communication is what we do a large amount of time, if not all the time. We use lots of different words to describe this: conversation, chat, discussion or interview. All of these suggest spoken words, but communication is more than spoken words.
Communication is any form of interaction with another – it can be a look, a glance, or a movement of the arm, body or eye. Communication or interactions are essential in establishing an individual’s needs, choices etc. Everyone needs to communicate. It is a basic instinct and is essential to staying alive, being part of society (very few people choose to be a hermit), and knowing that you are valued and wanted by those close to you. A total lack of ability to communicate (or an unwillingness to do so) can be very damaging to an individual – not only in practical terms, e.g. how do you ask for/get food and clothing – but also in social and emotional terms. We communicate so that we can reveal part of ourselves to others and express our will. These are all powerful motivators to communication.

Remember: Some individuals may have a condition or disability that means they have difficulties with communication and social interaction for example people with autism. Who feel there is no need for communication however for others to ensure their needs are met communication is important. When this is the case the needs of the individual should be considered at all times.

Can add an optional section inhere about Autism for those services that may need additional information although this is not part of the BESCLO to need the detail.
You must also remember that communication can be influenced by your culture, this can impact on how much you communicate, why you communicate and how you communicate.

Motivators to communication
The slides and handouts in this section are very clear as a trainer you need to ensure you know and understand the motivators and barriers to communication.

How to be a good communicator
This section is also straight forward as long as you as a trainer are fluent in the information you are giving.

Activity
As a group as whole think about the main principles of being an active listener, what do you do to be an active listener? Make a composite list on the flip chart.
This activity will ensure you are aware of what you need to draw out from your learners when they complete the activity 39 in the ECC trainer’s pack.


The activity 40 in the pack is a really useful activity to help your learners understand about how difficult communication can be with out the spoken word.

Verbal and non-verbal communication
Verbal communication: is when we use words to express our needs or wants, non-verbal communication: is when we give messages by how we act, this can be facial expression and body language etc.

When you are communicating the research shows that in general communication when we are receiving communication the words are contributing to only 7% of our understanding, the body language etc is 55% and the tome of the voice is 35%. This is a reminder of how important the factors other than the words that we actually say are.

Understanding that behaviour is a form of communication
In this section it is essential that you as a trainer understand how behaviour can be a form of communication, so that you can in turn help your learners to understand.
Behaviour as part of communication can be when an individual can only communicate through their actions especially if they have not got any verbal communication or they find it difficult. Some people see behavior as a way of communicating as ‘challenging behaviour’, but imagine how frustrating it would be if you desperately needed to tell someone that you were really thirsty and you have no verbal communication and the staff around you are ignoring you. In this situation you may start making loud noises, if you are able to bang a cup or something on the table, staff can often misinterpret this information as being ‘challenging behaviour’.

Conflicts can result from this especially if staff fail to notice individuals developing behavior patterns, this could escalate into open conflict. Staff should work at trying to understand how to notice behaviour, which might trigger behavior that may challenge, and also know how the staff team have agreed what reactions can best divert and defuse the situation. 
For example, an individual who has dementia may have problems communicating a need to use the toilet, this may be shown by wandering and refusal to sit down. Or, they may show aggression, as they are unable to express being in pain. Staff working together should begin to notice this pattern of behavior so that when it occurs they can support the individual to use the toilet.
Having covered all of the ways in which you can make communication effective (by taking account of the way the individuals who you support communicate, how settings and social context all influence their communication), you can now ensure that you remember these things when you communicate.

Activity
 Organise the trainers into groups based on the HSC area that they work in, e.g. learning disability, elderly, mental health etc. If the trainers are all from the same type of service just divide the group as normal.
Thinking about your specialist area, are there any non-verbal communications that occur in your service, that may have been or continue to be viewed as ‘challenging behaviour’?
Can you think of any things that could be done to assist with this or improve how things are dealt with?
Ask the groups to share their thoughts with the main group.

The aim of this activity is to get the trainers to explore non-verbal communication and ways it can be misinterpreted. So that when they deliver this section of the training they have some clear examples and ways to improve things.

Touch as a form of communication
This section like much of the communication section is straight forward however the area that is sometimes overlooked that the trainers need to be aware of is the potential differences in attitudes to touch that can come from other cultures. In some cultures touch or certain types of touch are taboo. It is essential that your trainer’s ensure that their learners know that they will need to know understand the importance of awareness of cultural impacts on communication.

The activity 44/45 that they will be asking their learners to complete is a good activity to raise awareness of how some types of touch do not seems acceptable to some people. However the trainer’s must be careful when they complete the exercise to ensure they do not offend anyone, so a warning should be voiced saying if a learner is uncomfortable with the type of touch they do not have to participate. 
 
It is essential that they remember that there are some forms of touch that are not acceptable
· Sexual touching of any sort is not appropriate for a worker, and will leave your managers no alternative but to instigate disciplinary procedures
· Some types of touch are not acceptable in some cultures
· Touching that is in any way negative
· Some individuals are sensitive to touch

They need to find out:
· Whether the individual feels comfortable with touch
· Whether there are any cultural taboos or customs relating to touch
· What kinds of touch they would find appropriate and acceptable
· How you could regularly check out that the touch you and others were using was positive and not negative.

Referential communication
When considering touch as a form of communication we also need to consider ‘referential communication’.
This is when you purposely use touch, smell or noise as a form of communication to aid communication with individuals who find communication difficult.
An example of this would be: if you were working with an individual who has visual and hearing difficulties and want to help them to understand that they are going to have a shower or bath, every time you are getting ready to do this you place a soft warm towel and scented soap/shampoo/ bubble bath/ shower gel. This would then help the individuals to associate those smells and the touch of the towel with having a bath or shower. Alternatively you could use a specific noise if some was visually impaired or has limited understanding of the spoken word e.g. a wind chime may represent going out side. However these types of referential communication will only work if all of the staff adheres to them, and they may take many months to establish. Some individuals also recognise specific staff from their particular perfume, or if the smoke and react differently to them. Referential communication when used in a consistent and carefully thought out manner can be an excellent support to communication in the workplace.

Aids to communication
Along with approaches such as using referential communication there are also some technological aids that can be sued to assist individuals in their communication examples such as; Makaton, sign language, photographs, images, pictograms, voice and computer outputs etc.

Recording and reporting
When covering this section it is important to remember that each service will have its own systems in place for recording and reporting. Some Countries, Regions and Local Authorities will also have their requirements regarding the types of things that the service will need to record and report on and how it is done. It is essential that you ensure that your learners are aware of the requirements where they work.
The activities and information in this section is straight forward. 

Activity 
Looking at Activity 47 on handout 26 in the ECC trainer’s pack, read through the Fact versus Opinions and as a group decide which are which. This will give the trainers a feel for what their learners will have to complete

 
























	













































































Flip chart and pens
Handout 25
ECC Trainer’s Pack activity 39 and 40
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ECC trainer’s pack activity 44/45
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Handout 26
Activity 47 in ECC trainer’s pack

	BESCLO 7. Recognise and Respond to Abuse and Neglect
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	The Learning Outcomes of this section are:
· Know what the following terms mean: Physical abuse, Sexual abuse, Emotional abuse, Financial abuse, Institutional abuse, Self-neglect, Neglect by others.
· Recognise the signs and symptoms associated with the following: Physical abuse, Sexual abuse, Emotional abuse, Financial abuse, Institutional abuse, Self-neglect, Neglect by others.
· Understand the need to report any suspicions about the abuse or neglect of the individual(s) you support.
· Know when and to whom suspected abuse/neglect should be reported.
· Understand how to respond to a disclosure of abuse from an individual you are supporting.
· Understand your first responsibility is to the safety and wellbeing of the individual/s you support.
· Know how and when to report any resource or operational difficulties that might affect the delivery of safe care. Guidance example: inadequate staff cover.
· Know how and when and your duty to report the practice of colleagues which may be unsafe. Guidance example: not following agreed procedures or a care plan.
· Know what to do if you have followed your organisation’s policies and procedures to report suspected abuse, neglect, operational difficulties or unsafe practices, and no action has been taken.

In this section we are going to be covering a very sensitive and difficult area of health and social care that is protecting the individuals that we support from abuse or harm.
It is important that you ensure that the trainers know that they must plan and prepare for how they will deliver this section.

The abuse of people in social care is an uncomfortable topic that many of us would rather not think about. It is a topic that can be distressing to learn about too. In any large group there is a likelihood that at least one person may have experienced abuse of some sort therefore you need to have a plan of action were this to occur in e.g. where they can go for help or information.
They may find that working through this part of the training brings up powerful and distressing feelings for themselves or their learners and it is important that they are able to plan and prepare and think about how to share these feelings with someone who will be supportive and understanding.

The trainers need to remember that the overall aim of this training is not to raise difficult feelings and memories for anyone, but to try to understand the effects of the abuse on the people you support and to look at how best to protect and support them.

If they need help or support regarding these issues they will need to speak to their line manager. Alternatively, there are sources of support, etc, available on the internet or in their local library or social services department.

This warning introduction is essential to include.

What is abuse?
Definition of abuse:
‘Abuse is violation of an individual’s human and civil rights by any other person or persons’

Abuse comes in two forms:
An act of commission- 
This when a person perpetrates a crime or does something that they should not do to someone. It signifies a conscious decision on their part. So to deliberately hit a person, or shout at someone unreasonably or touch them sexually is an act of commission and is abuse.
An act of omission- 
This when something has been accidently or deliberately left out or when a person has not done something that they should do.
So to ignore someone’s medical care, emotional support or give the regular wholesome meals id an act of omission and is neglect.

It is important to remind the trainers to talk to their learners about how easy it can be to overstep the mark in terms of the power we have over the individuals we work with. Some of this is to do with the fact that the individual is being supported or cared for, making them vulnerable. At the root of abuse is the question of the power imbalance between people. 
Have you ever been in the situation where you were supporting an individual to do something, but the frustration of their slow pace, combined with time constraints to get things done got the better of you and you took over? 
 How easy was it to move from ‘supporting’ to ‘doing’?
This is it self is not an act of abuse, however those people who constantly make decisions for others and exert their will on others are being abusive. 

Unfortunately, health and social care work does sometimes attract people who ‘get a kick’ out of wielding power over others. Managers have to be particularly vigilant in ensuring that their recruitment procedures are watertight and that anyone who has slipped through the net is identified before any damage is done. Of course, power can be misused by those who are not in a paid caring role such as family members, friends, advocates or volunteers, and it will be your responsibility to be aware of situations where the individual you are working with is particularly vulnerable and to be ready to speak up if you have any concerns.

Abuse may consist of a single act or repeated acts. It may be physical, verbal or psychological, or it may occur when a vulnerable person is persuaded to enter into financial or sexual dealings to which he or she has not meaningfully consented or cannot consent. 

Abuse can occur in any relationship and may result in significant harm to or exploitation of the person subject to it. 

It is important in the train the trainer course to ensure you have clearly explained the types of abuse, signs and symptoms and what to do if you suspect abuse or neglect is happening. The next few slides will go over these areas in detail, as it is vital this information is embedded in the individual.

Abuse can be:
· Physical abuse
This might include hitting, slapping, punching, kicking, , burning or scalding, restraint or inappropriate sanctions that may, or may not cause physical harm. Forced isolation or confinement is also physical abuse.
· Sexual abuse
Including rape and sexual assault or sexual acts to which the person has not consented, or could not consent or was pressured into consenting. Inappropriate sexual touching, being photographed / videoed for sexual purposes, being made to look at photographs or videos for sexual purpose, being made to watch sexual acts.
· Emotional and psychological abuse
Including threats of harm or abandonment, deprivation of contact, humiliation, blaming, controlling, intimidation, coercion, harassment, verbal abuse, isolation or withdrawal from services or supportive networks.
· Financial abuse
Including theft, fraud, exploitation, misuse or misappropriation of property, possessions or benefits, goods or activities purchased which are for the benefit of a person(s) other than the one paying for them.
· Institutional abuse
This is often linked with neglect, but is about the regime of the service, which may be overly authoritarian or overly relaxed, using coercion, withdrawal of meals, having routines which are for the benefit of staff rather than those using the service, limiting choice or empowerment.
· Neglect 
This is about failing to give the proper or required care and attention to somebody or something. It is not doing what is needed for that individual. Neglect can be deliberate or unintentional. Neglect has two main forms:
         Self-neglect – a person not taking care of themselves. This can include not eating, not drinking, not washing or bathing, not taking medication, not taking care of their own safety.
         Neglect by others– not taking care of someone. This can include failure to: ensure an individual is warm, clean and comfortable; provide adequate nutritional meals; take action where there is a risk of danger; speak or respond to the individual; consider the individual’s cultural or religious background; stimulate the individual’s potential; give the prescribed medication; provide access to medical care or technical aids or give
privacy and dignity.
· Medication abuse
This is the withdrawal of medication, misuse of medication, and improper administration of medicines.
· Discrimination abuse– 
This is psychological abuse and harassment that is racist, sexist or linked to a person’s age, disability, sexual orientation, gender, cultural background or religion. This can include ‘Hate Crime’ and ‘Mate Crime.

Recognizing the signs and indicators of abuse and neglect.
Abuse may consist of a one-off incident, which is immediately picked up and dealt with. However, this is rare, and more often it will occur over a period of time. This makes it particularly important that you are aware of the signs, which should raise concerns, and lead to an investigation of the situation.

Activity
Using the flip chart ask trainers to suggest the signs and symptoms for each type of abuse and neglect. Making a flip chart list for each area. Use the text below to ensure each area is covered thoroughly. Using slide 32 as a reminder.
· Physical abuse:
Unexplained bruises, finger marks, other marks from objects hitting the skin, black eyes, fractures, patches of hair missing, burns or scalds, injuries which do not appear to have been treated and are in various stages of healing, sudden changes in behaviour, improbable or inconsistent explanations for injuries, refusal to talk about injuries, withdrawal from physical contact, flinching at sudden movements, fear of an individual.
· Sexual Abuse:
Bruising around breast or genital area, infection or discharge from genitals, complaints of minor ailments such as head ache, tummy ache, talking inappropriately about sex, changes in sleeping pattern, sudden bed wetting or soiling, partial disclosure ‘ it’s a secret”
Withdrawal, pregnancy, low self esteem
· Emotional abuse:
Upset or agitated, avoids a particular person, obsessive ritualistic behavior, disturbed sleep pattern or eating pattern, deterioration in personal hygiene, frequent complaints of minor ailments
· Financial Abuse:
Unexplained loss of money, disappearance of possessions, forged signatures, misuse of electronic or credit cards, lack of receipts for purchases, lack of signature of petty cash, goods purchased which are not appropriate borrowing or stealing money
· Institutional abuse:
Person describes regimented authoritarian regime, person not being able to make choices, not having won room or personally decorated, not expressing preference with food, how they dress, withdrawal, used as punishments, fixed times for getting up and going to bed, not being free to come and go, limited access for family and friends, treating adults like children failure to promote individual’s rights
· Neglect:
Deterioration heath and well being, and appearance, ill health, deterioration in cleanliness of themselves and the home, loss of appetite, loss of weight, listless, spending a lot of time sleeping, withdrawal, low self esteem, depression
· Medication Abuse:
Deterioration in health and individual being sleepy due to over medication. Medicines being used to control the individual. An individual being aggressive or frustrated due the medication being with held
·  Discrimination abuse:
 Can be any combination of those listed above but with the motivation for the abuse being a prejudice view or opinion about someone.

Remember many of the signs and indicators can overlap into the different types of abuse for example withdrawal, lack sleep, change on mood and appetite etc can all be indicators of any type of abuse.

It is important to note that the existence of one or more of these signs does not necessarily mean that a person is being abused / neglected, or that the situation is abusive/neglectful. 

However, their discovery should alert you to that possibility and lead to further investigation by your manager or social services department. Any situation, which causes you concern, no matter how slight, should be reported and investigated. A report should be made where systems of care provided to individuals or the actions of someone are highly likely to result in abuse/neglect.

The activity 49 and 50 in the ECC trainer’s pack covers this for the learners, however we do not need the trainers to complete these activities.

Where does abuse happen?

Abuse can take place anywhere! This does include by staff in care services – both day and residential, family homes, community settings, work places, schools and colleges, places of religious worship, leisure clubs and groups or out in the street.

What leads other to abuse?
There are a number of factors, which might contribute to a worker abusing someone in their care. These might include:
· Unsuitability for the work
· Behavior learnt from others
· Their own experience as a victim of abuse
· Opportunity to exert power over another person
· Entrenched or outdated views
· Isolation
· Insecurity 
· Lack of training
· Lack of supervision or inappropriate supervision
· Poor pay , terms of conditions of employment
· Lack of clear policies and procedures
· Mismatch with staff skills and demands of the job and staffing levels.
· Ignorance
· Lack of staff
· Absence of team work
· Burn out –through exhaustion form workload
· Needs of individuals exceeding abilities of worker
· Institutional or authoritarian regime
Trainers can ask their learners to add to the list if they can make suggestions.

Many of these are situations, which can be prevented. Unfortunately, as recent enquiries and investigations have shown, there are people who go into health and social care / support work with the intent to exert power over and abuse others, and we will never be able to totally eradicate abuse where this continues to be the case.

What makes some people more vulnerable to abuse and neglect?
Individuals who are in receipt of services are classed as vulnerable; this is because they are reliant on others to live their daily life.  Without support they cannot manage.

What should you do?
As workers your learners have a duty of care both to protect the individuals they work with from harm and to take prompt action if they suspect that a person may be at risk of abuse. 
What are their responsibilities if they suspect that someone in their care might be experiencing abuse? 

The worst thing you can do is nothing!

Although this is a sensitive and difficult area , don’t panic  remember the safety of the individual is the main thing!

There will be clear legislation and guidance both locally, regionally and nationally regarding the safeguarding of vulnerable people. These need to be included here.

The trainers will need to ensure that their learners understand that their employer’s should have ways of working (policies and procedures) for dealing with abuse and neglect will set out. Which should include their role after an individual they work with has made an allegation of abuse and neglect. These are usually based on or include the legislation from the local authority, region or country.

We have already mentioned ‘duty of care’ earlier in this training when we were talking about risk.

The trainer’s may find that their learner’s organisations have a separate ‘ways of working’ (polices and procedures), which describes how they interpret their ‘duty of care’, and their responsibilities with regard to reporting and responding to neglect. For others it will be included in the policy relating to abuse and protection. Whatever is the case, the policy should make it clear who to report to and in what circumstances. If in doubt, they must be ready to report if necessary beyond their immediate manager in order to ensure that a situation is responded to appropriately.
All services should have clear ways of working (policies and procedures) stating who any reports/ suspicions of abuse or neglect are reported to this may be the line manager or designated person.

The trainers need to be aware that this statement may highlight that there a gaps in the organisations that the learners work in, they may not have polices and procedures regarding abuse and neglect. The trainer needs to know how they are going to support the learners on their course if this is the case. This is most likely to be through support with clear information regarding legislation and guidance in their locality.

What should you do?
This section is what an individual should do if they suspect abuse or neglect is happening or if someone discloses (tells them about it) this to them.

You must tell your line manager or designated person:
· If an individual tells you about something (discloses) that you think could relate to an incidence of abuse, the most important thing is not to keep it to yourself.
Even if the individual concerned does not appear worried by it, or asks you not to tell others, you must promptly report it to your line manager or other designated person. 
Many employers now consider it a disciplinary matter not to report an allegation or disclosure of abuse. You do not have to know that abuse has taken place or believe what you have been told.

· Although what you have been told may seem relatively insignificant, you don’t know what else may have happened, or if you have been told the complete story. Until further action has been taken to investigate what is really happening no one is in position to decide if abuse has taken place, how to protect the person who has made the allegation or if anyone is at risk in the future.

· Don't ignore or dismiss suspicions. If, in the end, it turns out that there is a reason other than abuse for what was making you worried, you have still done the right thing by reporting it.
· As soon as you realise that the individual is telling you (disclosing) about an incidence
of abuse, do not pressurise him / her for further details of the abuse or try
to draw out further information. Finding out what happened will be the responsibility of the person investigating the allegation and this is not your role. If the matter is reported to the police, your questioning might undermine a subsequent police investigation or a successful prosecution in court.
This could leave the individual at even greater risk of abuse in the future.
Remember that you are not responsible for deciding if abuse is taking place, but you are responsible for passing on your concerns.

· Don't be judgmental, the accusation may be true or false it is not your role  to find out it is important that the disclosure is investigated properly.

· Don't discuss the matter with the alleged abuser. This will be the responsibility of the person investigating the allegation and this is not your role. If abuse is taking place, telling the perpetrator about the allegation could put the abused person at even more risk. It could also distort the process of a proper investigation. You must also realise that abuse may not be taking place the accusation could be false.

This may be hard if the alleged abuser is someone you know, or even a friend, and you will need support from your manager to help you deal with this situation.

Don't ever think it could never happen here!

Think about the immediate safety, protection and comfort of the individual reporting the abuse.

· Your service has an important role in caring for the individual who has made the allegation of abuse. 
· The safety of the individual who is a victim of abuse /neglect must always be the priority. It is your duty of care to ensure this!
· This can also prevent further acts of abuse or neglect

Follow your employer’s ways of working (policies and procedures) concerning the involvement of police or authorities.

· The majority of abusive acts are criminal offences and the individuals are victims of crime. They have the same right as any other citizen to have their case properly investigated and the perpetrator brought to justice, if there is enough evidence. Early involvement of the police can help to ensure that evidence is preserved and that prompt action is taken.
· However, unless you are dealing with an emergency situation, e.g. you actually come across an individual being physically or sexually assaulted, reporting an allegation of abuse to the police should be carried out in accordance with your organisation’s policy and procedures on abuse, and by the designated person.

Protect any evidence that could be part of a police investigation

· If a physical or sexual assault has recently taken place, it is important to ensure that any evidence is preserved. Try to persuade the victim of the assault not to change their clothing or bath or shower until the police have been contacted. Don’t allow any clothing or bedding to be taken away to be washed until the police have agreed this. In such circumstances, it will usually be necessary for the person to be examined by a police doctor as soon as possible.

Record the date, time and place and what you have been told, seen or heard.

· Take notes of what the person actually said, using their own words and phrases
· Describe the circumstance in which the disclosure came about
· Note the setting and anyone else who was there at the time
· Separate out factual information from your own opinions
· Sign and date the report
·  Be aware that your report may be required later as apart of a legal action or disciplinary procedure
· Report the disclosure to your manager or designated person. If they are the suspect or the perpetrator report to next manager above.

Remember your duty of confidentiality
· Although you have a duty to pass on concerns about the abuse to your line manager or other designated person, you still have a duty of confidentiality to the individual involved. It is important that you think carefully about what information you need to share with other people and check this with your line manager if you are unsure.

· This still applies if the allegations are unfounded 

· Even though you may feel upset or angry about what happened, you have a duty of confidentiality to the individuals using your service involved. It is important to find appropriate support for yourself so that you can resist the temptation to talk inappropriately about what has happened.

You will need to remind the trainers to ensure that their learners remember to support themselves. Dealing with incidences of abuse and neglect can be traumatic and disturbing for workers involved, so it is it is important to ensure your learners do not deny their own needs in order support someone else. 
Add in country, region or local sources of support 

What is likely to happen?
Here input needs to be from the local, region or national information about what the processes are in the specific country.
If abuse is alleged, discovered or suspected it needs to be made clear that information may need to be shared with other agencies on a ‘need to know’ basis.
The individual concerned should be advised that this may occur and be told why this needs to be done. Their consent should always be sought.
Slide 37 shows a flow chart of what happens when a report has been made.

Reducing the likelihood of abuse
One of the first ways to reduce the likelihood of abuse happening is by ensuring that everyone knows and understands about abuse. This, in particular, includes the individuals that your trainer’s and their learners are supporting, as well as all workers.

The key way to reduce the likelihood of abuse from occurring is to have services where the principles of care are at the core of the service. 
Working in a person centred, empowering way can support individuals to know their rights and speak
out against any potential abuse. 

The employers and other workers having a stable ethos throughout of empowerment, choice, inclusion, opportunities, etc are an excellent basis to help reduce the likelihood of abuse.

Ensuring workers and the individuals that they support know and understand the rights of the individuals and what abuse is, will also support reducing the likelihood.

We have covered the legislation relating to abuse and neglect, but there are also laws around ensuring the rights of individuals are retained. It is essential that the trainers ensure that their learners know and understand about those rights and that all workers also understand about the rights of the individuals they are supporting.

What should you do if you suspect a child is being abused or neglected?
Although this training pack is specifically for adults in health and social care services there may be occasions when trainers, and their learners come into contact with children. These may be children of the individuals they are working with or their family or friends. For this reason they will need to be aware of what they should do if they suspect a child is being abused or neglected.

Legislation supporting protecting children from abuse and neglect
Here you need add in national and regional and local laws and guidance 

It is important to remember when going through all of this section that you may find that some of the trainers will be working with learners who are working in organisations where the information and guidance in this section is new to them or they are only aware of parts of it. As such their policies and procedures may not be in place or adhered to. This when the trainers will need to have thought of ways in which they can support these learners, this may be by sign posting them to the legislation and guidance so they can take this back to their organisations. They could also encourage the learners to work together with other ‘like minded’ colleagues to take steps to instigate changes.

Unsafe practice
There may be occasions when a learner becomes aware of something that is happening in their workplace that they see or know is an unsafe practice. 
‘Unsafe practice’ means something is being done or not done that could potentially put someone or something at risk of harm. This may be a health and safety issue, that the fire doors in the building are locked or blocked and in an emergency individuals would not be able to get out of the building, equally it could be regarding staffing levels being too low to provide an adequate service or an incidence of abuse has not been reported. 
As a worker whatever level you are working at you have a ‘duty of care’ to ensure the safety of the individuals you are working with and the safety of others including colleagues. As such all workers should know who they should report any unsafe practices to, this is usually an individual’s line manager.
They should also know what to do if their initial report is not acted upon, whom do they report to then? This is usually the manager of the individual that the initial report was made to. 
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Flip chart and pens
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Slide 37

	BESCLO 8. Developing as a worker
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	The Learning Outcomes of this section are:
· Understand the need to gain skills and knowledge to support and develop your work.
· Know how to use internal and/or external supervision effectively.
· Know the symptoms of stress.
· Understand ways to avoid or deal with negative stress at work.

Developing as a worker
In this training pack we have covered in detail the roles and responsibilities of your learners in their job roles. However as a trainer you also need your learners to consider other things that may affect how well they work. 
An important area for them to remember is that their own attitudes, experiences and beliefs will affect how they work. For example, if they have been brought up in a culture where individuals who have any disability or difficulties should be ‘looked after’ and ‘cared for’. They may find it challenging to work in a setting where the priority is to encourage and empower individuals to look after themselves. As a result they may find that they become frustrated at times, until they are able to adapt to the new culture. 
Alternatively, their previous experience may be only isolated incidents, which will still influence their attitudes and how they work. For example: the only time they have met individuals with drug and alcohol problems is the individuals they have seen in the city begging outside the railway or bus stations. They may have found these upsetting or annoying and made judgments on the small amount of information in front of them. Were they then to work for an employer who supports individuals that have drug and alcohol problems they may have preformed ideas and expectations about the individual that are very misguided and could in fact be wrong. 

Personal attitudes towards things like timekeeping, coffee breaks, smoking, drinking alcohol and swearing, etc. can all affect how a person works. 

As work practices are changing to pass power to the individuals who use the service, the role of the support worker will need to change. This will challenge workers to reflect on how they work, what  needs to change, especially if/when staff have set ideas or ‘ways of working’ (policies and procedures) that still reflect the old way of doing things.

As a trainer you will need to work with your learners to ensure that they work at becoming aware of how their previous experiences, attitudes and beliefs may affect the way in which they work thus supporting them to be able to carry out their job efficiently and well.

Activity 50 in the ECC trainers pack is asking trainer’s learners to at their job role as it is now, trying to identify and list any areas of additional training they need to complete for their job role, e.g. using moving and handling equipment, more advanced first aid, handling medication, food hygiene.  It also asks them list any other additional training needs they may have. If the learners wish they can share this information with the rest of the group giving examples of some of the things they have included.

Gaining skills and knowledge in your work
To begin with in your learners will probably experience a very steep learning curve and it will feel like there is such a lot to take in. They will be learning about their employer, other people who they work with, the individual/s who they are supporting and all the ways of working, etc. Some of this will be learnt through formal training, some of it will be as they go along and some will learn from others. It is important that you ensure that they think about what they have learned, how they have learnt and also how useful and effective they thought it was. 

If employers and workers do not regularly review and reflect on the work they are doing things are unlikely to change, develop or improve. In any sector a reflective approach is essential, without it the world would not continue to develop. 

If people do not reflect on poor outcomes for individuals in institutions, services will not improve and develop into the person-focused services for the future. Which ensure a good and positive quality of life for those using services.
It is only after reflecting on the implications of the rightful place of people with disabilities in society that it was possible for the United Nations Convention on the Rights of People with Disabilities (UNCRPD) to be adopted leading to a great improvement of the expectations of people with disabilities all over the world. 
 
To maintain and improve services both employee and employer have to continuously reflect on their practice; not just in isolation, but also by looking at what happens in other services and by researching any good practice guidance that is available.                                                                       
What can the individual worker do?
As a trainer you need to show your learners how important it is for them to keep up-to date with any changes in guidelines and standards. This can be done by reading memos, bulletins, newsletters, etc. that may come from your employer.  They can also read any journals or magazines that relate to their area of work, or search the Internet, or research in the library. Speaking to their colleagues and manager also helps. 

Attending training
It is also essential that you instill in your learners the importance of training and making training useful to them. When your learners have been on a training course it is important that they review how effective the training has been and what they have learned from it. A simple way to do this is to think before the training about what they are hoping to learn and achieve, making a short note of this. Then, when the training has been completed, look back at their expectations and see if they have been met.  They should also be thinking about how the training may impact on their job role. For example, if they have attend a ‘abuse safe guarding’ training event, this would impact on their role, as it will have increased their awareness of both the vulnerability of those who they work with and the importance of being alert and observant with the people who they are supporting.
As a trainer you want your learners to want to learn!

Personal Development Planning
As we have said earlier, working through this Induction will involve your learners undertaking a very steep learning curve when they have completed their ECC exam and received their certificate they will not just stop developing, learning and increasing their knowledge, they will continue to learn. 
This induction should be their first step! 

When they started in post, with their line manager, or employer they may have highlighted additional training needs that were necessary for the job role, for example: (local/regional/ national requirements may be different so these may need to be changed) using moving and handling equipment, handling medication, more advanced first aid or food hygiene certificate (these areas are not covered in detail in this Induction) Where this is the case, the line manager must make arrangements to provide the training. You will need to remind your learners that they must not under take tasks if they have not received any training. It is vital that they are aware of areas of work that they should not undertake until they have had their further training. 

As they continue in their role, their supervision sessions ( we cover supervision next) may begin to highlight other training needs. This may be in areas that the manager would like to develop to allow them to work in other parts of the service, or they may have a particular interest in a specific area, e.g. there may be a number of individuals with sensory impairment using your service, so they would like more training around the subject. Or, the service may be mainly elderly care but increasingly moving into supporting people with learning disabilities.
 The learners should continue throughout their career and should enable them to develop new skills and open up career options.

What is Supervision?   
A feature of a good employer is that a line manager offers staff time on a regular basis to share in a one-to-one session. This is sometimes described as ‘supervision’ and is required as good practice for any organisation. Supervision can be provided externally by someone from outside the organisation or internally by someone who works within the organisation, it is to support the worker.

Supervision should consist of a time set aside to provide support and guidance to you as an individual (although occasionally some organisations offer the chance to share in group supervision sessions with other colleagues). 
Such sessions offer: 
· A chance to share any problem areas of work
· The opportunity to benefit from other’s experience and expertise 
· Time to give you feedback on your practice 
· To share successes you have had the expertise you are developing
· The opportunity to plan your work and to identify any areas where you may be overloaded or under utilsed
·  The opportunity to discuss areas of training need or for personal development
Supervision sessions should be recorded and end with agreed goals or tasks which are reviewed in subsequent meetings. Supervisions are a requirement of any efficient and caring employer.

If your learners have an urgent issue or problem , if they do not have regular supervision  sessions  or a session coming up soon they should speak to their line manager.

 Personal Development Plans
We have covered the importance of personal development planning a Personal Development Plan (PDP) is a tool to do this more formally.  Supervisions sessions are an ideal time to look at Personal Development Plans (PDP). 

 Learners will need to work with the line manager and need to be thinking ahead, remembering that any PDP should be a flexible working document that may change and alter as circumstances change and alter. 
For example, when an individual first started out they may have had a keen interest in developing skills in a specific area, such as working with the elderly. But as their general experience widens, they may decide that they wish to stay with the service. There could be changes in the workplace or in their personal circumstances that mean they cannot achieve the date set on the plan. They must also remember that most of the training that is available has a cost attached to it and most employers have limited budgets, so costs have to be considered as well. If the employer has several staff that want to undergo training, the employer will have to prioritise which training is most important to the service.

Activity 52 and 53 is a blank Personal Development Plan for your learners to discuss and complete it with their line manager in their supervision. 
However as trainers you will need to be aware that some of your learners may not have supervision session as such they may require support on how to introduce this in their workplace. You will need to think of ways to support your learners

Stress
This section covering stress is included to help the learners understand what stress and encourage self-awareness is with regard to stress.   The slides and handouts in this section are straightforward.
The key thing to get across to the learners is don’t just accept it do something about it.

	


































































































































































































Slide 40 

















































ECC Training pack activity 52 53

	Preparing the learners for the ECC exam

	
	As a trainer when you have completed all of the Learning Outcomes you will need to allow your learners time to ask questions on any areas they are unsure about etc.

You will then need to prepare your learners for completing their ECC exam.

Inform your learners that they can complete the exam in a written paper or on line. As a trainer you should have decided before the training which type of exam you want your learners to take. 

It is essential that you give your learners guidance in preparing for the exam such as: 
·    Taking a little time to read over their notes and handouts to ensure their new knowledge and understanding is fresh in your mind.

·     Reminding them that as they read each of the multi choice questions to allow them selves some time to think carefully about what the answer should be and to remember to relate back to their new knowledge and understanding. 

·    Remembering to mark true or false for each box of each question and do not miss out any boxes or questions as it could spoil their overall score.

	

	 What next?

	
	We hope you have enjoyed completing the ECC train the trainer course.
Having completed this Train the trainer course you should now be equipped to go on to deliver the ECC training course to learners who are just starting to work in the Health and Social Care sector.
The timings for delivering the course are estimates and as it describes in the pack these will vary dependent on the size of your group and the level of existing knowledge and understanding that your learners have.
Remember if you have examples, scenarios from your working experience that will assist in explaining an area of the BESCLO, then add these in to the training, or if you need to adapt an activity so that it fits the setting or sector more aptly, providing it still explains the learning outcome you can do this.

Before you use the pack to train your learners take time to read through the notes, slides and handouts so that you are fully prepared to deliver the training. Ensure that you are familiar with the European, National, Regional and Local legislation and guidance that is referred to throughout the training.
	

	Evaluation

	
	We have asked trainers to complete the Self Assessment Forms, we also include these for learners but we would also appreciate it if you could complete the evaluation form, giving us you open and honest feedback about the train the trainer course and in particular about the ECC Trainer’s Pack and return the completed Evaluation forms to your ECC Delivery partner.
	Evaluation form
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